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On February 28th we wrote the following short commentary to conclude the summary of the 
ALFIE member evaluations: 
 
“We were quite pleased with the meeting and the evaluation. We feel that we have come to a point where we 
can choose to go deeper into the ALFIE matter in a way that suits us best. This is still ahead of us, though, but 
Rotterdam has functioned as a kind of stepping stone into this unexploited territory, we think. There was a lot 
of interest, hard work and contact. We seem to have gathered some information we can use in the coming 
meetings. Maybe we can use it in such a way that we include enough time in and outside the meetings to think 
it through and give it form.”  

 
In the meantime all members have produced their reflection notes. These notes include 
some conclusions and thought-through views that mostly come from having had the 
opportunity to let the experience sink in. Every partner has written about one or several 
‘grand issues’ from their unique point of view. We will briefly address some of these issues 
here, because we think they are part of the meeting’s gain. We realize that we express our 
own views here and that this does not necessarily mean the other party meant the same 
thing. 
 
Our Icelandic partner considers ALFIE a good venue for introducing important movements in 
our countries. Two of Gudmundur’s remarks caught our special attention: (a) a  lack of 
flexibility in period of training hours is worth to study and to change (this conclusion resulted 
from meeting a student in Rotterdam, whose training period had nearly ended) and 
(b) the consideration “how can we learn from the flora of approaches?” This is a truly 
interesting question, we think, because it addresses the both the diversity of the available 
approaches in literacy teaching and at the same time the urge to be able to profit from them 
in a practical sense.  

Our Norwegian partners from VOX among other things remarked: “What does it take for 
teachers to go from knowledge about good practice to actually applying their knowledge in 
their teaching?” and: “We see training and information is not sufficient; management must 
promote good practice.” Although this observation may not have originated directly from 
the Rotterdam ALFIE meeting, we considered it striking in Hanne, Sissel and Kari’s report. So, 
what motivates teachers to practice literacy teaching effectively or full-heartedly? 

We think Swiss Ann and Michaela in their reflecion note clearly expressed their 
commitment to apply good practice as communicated by the other partners in Rotterdam. In 
a way they thus answer part of Gudmundur’s question of how to learn from the flora of 
approaches by bringing some into their own context and putting them into practice. We 
were quite happy to learn that the Swiss were taken with ‘Maria’s portfolio presentation’ 
and that they recognized a learner’s newly obtained self-confidence. This complements 
Gudmundur’s remark in his reflection note about listening more to what students need for 
life.  

After the Rotterdam meeting ACEFIR’s  Rosa, Esther and Victoria would like to know 
more about the Adult Education systems, the role the ALFIE partners play in their respective 
systems and the role of second language literacy as such. Maybe we can illustrate our 
national overview document from the Oslo kick-off with some oral information and 



examples during the coming meetings. The Spanish remark about “accepting that the 
projects aim is not to develop a new method resulting from the best practices of all 
methods, but rather to learn other methods and hence have more tools, resources and 
knowledge of what is happening in other countries.” is clear. We would like to add that, 
although developing a new method is not possible or desirable within the boundaries of 
ALFIE, we think even the idea in itself could be a strong vehicle to arrange the thoughts on 
existing practices and their strong and weak points.  
 
We will conclude this reflection note with this short list of our partners’ good practices and 
their consequences for our professional development, as we see it: 
 
Spain  A focus on the learner’s need, colourful book, very beautiful picture sets 
  We would like to enhance the quality of our materials and make them more 
  appealing to the learner  
Switzerland Again a focus on the learner’s need, including contextual focus and great 
  range of stimulating literacy teaching aids 
  We are familiar with this approach but nevertheless consider the combination 
  of the Swiss teaching skills and the diverse material stimulating 
Norway The results of WTR  on the one hand and the implementation of the CPD 
  model on the other hand show VOX’ serious involvement in promoting  
  proper and advanced literacy teaching. 
  Like VOX we feel we need to apply more digital learning aids into the world of 
  L2 literacy teaching, based on modern didactic principles. It would be well 
  worth to compare the spreading of literacy teaching knowledge in Norway 
  with the situation in The Netherlands.    
Iceland  Storyline for L2 literacy learners seems to be an idea that originates from the 
  desire to let the literacy learners participate in their education more actively 
  and to help the teacher take on the role of process facilitator.  
  The storyline approach has potential for the functional part of our literacy 
  programme, and we would like to learn from projects and other examples with 
  (young) adult learners. 
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