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Introduction 

 

The Reykjavik meeting was about ‘teacher training and professionalisation’ and about 

‘reflection on the preliminary recommendations’. In the outcomes section of the previous 

(Rapperswil) reflection note, we already mentioned that the preliminary recommendations 

captured “vital elements of our work in ALFIE.” and that “Five distinguished and interrelated 

topics have been identified as literacy issues to target on internationally, in short: staff 

development, awareness raising, digital technology, a pre A1-framework and improving the 

evidence base.” We also mentioned that we expected further exploration of members’ ideas 

in relation to these topics. We think the group succeeded in doing this, though some work 

remains for the Girona meeting. 

 

Reflecting on a diverse programme 

 

A quick glance at the Reykjavik programme makes clear that the nature of the 

information was very diverse. Some examples: each participating member presented the 

national situation with regard to teacher training and professionalisation; there was a 

workshop ‘teaching oral language in the classroom’, doctoral student Anh-Dao Tran sharing 

her life story and experience as a Vietnamese immigrant in Iceland, and a visit to the 

Reykjavik Education and Training Service Center. One can imagine that forming pictures of 

the different formal (national) structures with regard to professionalisation, getting an 

insight in the personal feelings and thoughts of immigrant Anh-Dao, learning facts and 

figures from a school administrator, and submerging in real active and oral literacy work, 



challenged us to construct a view that reflects the essence of all this. Gradually it becomes 

clearer that the input of people on all these different levels is needed to define (teaching) 

literacy acquisition: from the national context, values, laws and frameworks to schools with 

clear visions on education and strong educational management, to well-trained and 

respected literacy teachers and the involvement and feedback of the immigrant learners. 

Although this is more like an ideal picture, we feel the ideal could function as a compass for 

development.  

In the next paragraph the Reykjavik oral skills workshop is used as an example of 

working with a theme that in itself is a building brick for professionalization in the field of 

literacy teaching. 

 
Oral skills and other vital elements of literacy teaching 
 
The oral skills workshop in Reykjavik was a very helpful reminder of the fact that the 

oral skills in literacy are essential and that the implementation of these skills through active 

learner involvement should be in the center of the teacher's attention (also in professio-

nalisation activities). At the 2012 Leslla conference in Finland, Dutch keynote speaker Strube 

also mentioned separately addressing the oral skills as a point of focus for literacy teaching 

in the presentation of her research project Grappling with the Oral Skills. The workshop in 

Iceland was also about getting the learner -not the teacher- to listen and speak, to actively 

contribute to his or her oral skills.  Workshop leaders Kari and Sissel provided the group with 

simple tools for teachers to put things in motion in the oral classroom.  

Other vital elements of literacy teaching we would like to repeat here is a long-term 

focus on gathering speed at decoding/blending skills and automatization and linking the 

learner's life outside school and in class. To our mind a limited number of vital elements 

could already constitute a simple platform with lasting building bricks for professional 

literacy training.  

 
Interesting discussions in the discussion café 

 

In the discussion café we had some very interesting discussions about the final 

recommendations. This is ALFIE at its best, we think: should pre-structured L2 literacy 

programmes prevail over education based on direct learner needs? What level of detail is 



needed for designing a literacy training programme? Should we think 'big', along European 

and national lines or does this lead to conflicts between policy, education design and 

practice? While discussing Reykjavik afterwards, we concluded that having a vision, an idea 

of how to tackle the difficulties of realising effective L2 literacy instruction is essential. The 

level (and kind) of training L2 literacy teachers should have, the level of detail in literacy 

training programmes, involving both science and practice, etcetera should all be linked to or 

even integrated in this vision . 

A very interesting example of a discussion the discussion café was: should a literacy 

framework be used on the European and national level or not? For formal structures, 

research purposes and budget matters in the European countries this could be very useful. 

Perhaps also directly for the learner if he or she wants to know and compare results. But 

would the use of such a framework really help people solve their real problems or help them 

understand and use written information in their daily life better? What are the real learner´s 

needs? And would a framework like this draw away attention from the fact that many 

immigrant illiterate learners are traumatized and that their learning processes simply do not 

fit inside this thinking box? What a challenge! 

 

Conclusion 

 

The Alfie members are very much driven by professionalism and enthusiasm. We 

have positive feelings about the interesting mixture of people the Alfie group is and also 

about the contribution of the younger generation from Spain in Iceland. The sheer will to 

combine perspectives into a joint perspective is certainly inspiring . The diverse background 

of the members contribute to the richness of the discussions. Our Reykjavik meeting was an 

interesting example of fruitful cooperation between professionals on different levels within 

the same field of work with many challenges ahead of them. It could very well be a humble 

forebode of the development of new forms of education design, in which different 

stakeholders all contribute to realise a jointly envisioned and well-designed (L2 literacy) 

education.  

To conclude with, visiting Iceland has been a wonderful experience. The beauty of the 

country is absolutely stunning. Thanks again to our host and guide Guðmundur! 

 


