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Introduction  

The Girona programme was roughly about two types of activities: getting to know 

our partner Acefir in the local context, and shaping (sometimes finetuning) the themes for the 

final recommendations document.  

 

The role of the local community 

Acefir introduced us to the Catalan community by way of visits to several different 

projects and institutions. What became clear to us, is that for Acefir and Girona, relationships 

within the local community are considered vital, maybe more so than in The Netherlands. 

This can be demonstrated by the fact that (a) the town Mayor of Girona as well as the 

Councillor for Education had prepared a personal welcome (covered in a local newspaper) (b) 

the Regional Manager of Education at the Headquarters of the Generalitat de Catalunya 

received us in the Generalitat building and (c) an organisation like Caritas is involved in 

literacy teaching and (d) the existence of a large local community center (linked to other 

community centers) that functions as a focal point of education, development, social 

activities, etc. The combination of visits to more formal structures (a and b) and more 

informal structures (c and d) gave us a peek into the way education activities are perceived 

and practiced in Girona.  

The important role of the local context is maybe best illustrated by an example from 

our visit to Caritas, where second language literacy was taught. The specialist teacher 

explained to us that digital pictures of local landmarks and facilities were gathered and made 

available through the internet to be used for educational purposes, as ´points of reference´ for 

learners in daily life and for vocabulary learning. The pictures themselves were taken and 

supplied by a volunteer. In this way the pictures could be carefully chosen and copyright 

matters could be avoided.  

This approach of using the local situation, the real life context is interesting for 

literacy teaching. Literacy teaching in The Netherlands has known several initiatives to 

include this real life context in L2 literacy lessons, e.g. in the Literacy Portfolio, but activities 

that include the outside world are often more linked to generalized concepts, perhaps because 

national integration laws and education policies invoke generalized views. To our mind, 

integrating constructivist approaches into literacy teaching (literally using the learner’s 

environment) could be made more accessible through new media. The local networks that 

Acefir is part of seem to be very useful to achieve this, because local people perceive the local 

situation in a unique way and can help ´construct´ the learning environment for the literacy 

learners through photos, experiences, etc. Existing behaviorist and cognitivist techniques like 

learning word-meaning associations, cognitive training (working memory: blending sounds 

and letters to words and words to sentences etc.) could provide the necessary basics for 

learners to process written information from the environment. 

 

Themes for the final recommendations document 

 Discussing the themes in the thematic working groups was a good way to prepare 

for the plenary discussions of the theme contents. We have always felt that the 5 themes 



represent major aspects of the L2 literacy field and we think that it was important to speak 

face to face about them, even though some matters could not be solved in detail. Because of 

good planning and agreement on communication channels, solving minor problems with the 

document and finetuning the text could well be achieved. 

 

Conclusion 

Girona was the final scheduled meeting for Alfie, in which the role of the local 

community, of cooperation between people in local society was a focal point. This focus on 

the personal and local context is also known in constructivist learning theories and in ‘social 

literacy’ views. We see opportunities for combining this focus with existing learning 

strategies that depend more on the workings of the mind and reading theory. The discussion 

of the themes was successful and provided the basis for the final recommendations document. 

Good planning and agreement on communication about finalising the recommendations was 

very helpful.  

 

 


